Dev Ed Proposal Template
Name/s: David Hagerty
Position/s at the college: Manager of Disability Support Services
Contact information: dhagerty@dvc.edu, x22176
Description of project:
This is a continuation of a program imbedding instructional assistants into ten sections of
courses in math and English. Previously, these persons were focused in courses at the
developmental education level. However, with the implementation of AB 705, these
resources should also be directed to transfer-level courses, particularly those with corequisite courses attached, which will tend to serve more at-risk students.
While available to help all students in a given section, the aides will focus on students
with disabilities and others with high-needs.
Methods
 Ten instructors in English and math would agree to participate each semester.
 Faculty assigned to teach a developmental or transfer-level course, particularly
one with a co-requisite attached (such as ENG-120 or MA-142 and MA-042 or
MA-094/144) would be queried about their interest in participating prior to Fall
2019 and Spring 2020. If more than 10 applied, those with the highest number of
DSS students enrolled would be selected.
 Assistants would be hired and trained prior to the beginning of the semester by
the DSS manager and faculty. Supplemental Instruction leaders currently
working in the English basic skills courses would also be invited to the training
and compensated for their time.
 Participating instructors could specify their needs and expectations of IAs prior to
the training for incorporation into the curriculum
 Assistants would work 3-5 hours per week per class, depending on the schedule
of the course, helping with in-class assignments (such as math problem sets,
essays, reading comprehension); IAs could also meet with instructors outside
class for :30 per week to plan and receive training on future assignments; IAs
would not be used for grading or other out of class work, nor for work that did not
involve direct student contact
 Faculty would be compensated for their time overseeing assistants (up to 9
hours/semester)
Outcomes
 Increased student success in entry-level courses
Evaluation





At the midway point and end of the term, an online survey of participating
instructors would evaluate the program, including their recommendations for its
continuation, modification, expansion, or termination
Likewise, student surveys at the end of the semester would assess the program’s
effectiveness

Budget
 Pay would be $20/hour for instructional assistant classification
 In each semester, the estimated cost for 10 sections of English and math
courses is $1,400-$2,200 each (based on 3- to 5-unit courses 72 hours/semester
including 9 hours of prep and 2 hours of training)
 Funding is reserved for instructors to meet with tutors as needed up to $2,000
 Total budget would be $40,400 in the first year pilot phase (assuming 10
instructors total)
Connection to Dev. Ed. Strategic Plan
In what way does your proposal address the goals and objectives of the
Developmental Ed Strategic Plan?
This project addresses three of the five goals listed in the 2017-19 Integrated Plan: Basic
Skills Initiative, Student Equity, and Student Success and Support Program:




G2: Increase the percentage of students who successfully complete the precollege level Math course in which they are placed within their first year.
G3: Increase the percentage of students, placed at the pre-college level, who
successfully complete a pre-college level ESL/English course within the first
year.
G4: Improve success rates in degree attainment, certificate attainment, and
transfer.

Read through Non-allowable Expenses to make sure your project can be funded by BSI
State the category most relevant to your proposal:


Category D: Supplemental instruction and tutoring

Ways to measure the need (program review, survey, research data, etc.)
This project is one of ten strategies listed in the 2017 DSS program review. It
also ties into the 2015-16 Student Equity Plan, where DSS students were
disproportionately impacted in basic skills math completion (4% below all students). This
population also intersects with other identified groups, including African-Americans and
foster youth.
Project Management
New Dev. Ed. proposal
Project timeline:
Ongoing maintenance
Benchmark/progress report/periodic check in & assessment/ /updates
Data and outcomes - Ways to assess measurable outcomes

The project would be evaluated at the midway point and conclusion of the Fall 2019 and
Spring 202 semesters through surveys of participating faculty and students enrolled in
the courses.

Budget
Categories/Longevity
Extending beyond current academic year?
How might this project be institutionalized in the future?
If the project proves successful, it could be continued and expanded into
more sections of English and math courses in future semesters. While continued
grant funding—such as through BSI, Equity, or Disability Support Services—is
possible, to make the program permanent would require a more stable source in
general funds.

DVC Tutoring Request: Student Success Hub
Dev Ed Proposal
Name/s: Katy Agnost
Position/s at the college: English Instructor/Faculty Tutoring Coordinator
Contact information: kagnost@dvc.edu
Description of project:
Create a Tutoring Hub at DVC that offers a front-door approach to tutoring. This hub will
be central for both the student and the college experience. In this Student Success
Center Hub, students will have access to tutoring across the curriculum with a focus on
GE courses and with emphasis on reading, writing, math, and study skills.
The Hub would connect the tutoring satellite student success centers across the college,
making referrals for more intensive and specialized tutoring. In addition, the Hub would
provide students connection to other services across the college, including Counseling,
financial aid, DSS, EOPS, etc.
The Hub would provide individual tutoring appointments, drop-in tutoring, and group
tutoring. Students would also have access to online tutoring and assistance in accessing
NetTutor. Should DVC transition to in-house online-tutoring, it would be part of the Hub.
Tutors in the Hub will receive training in INTD 140, Math 140, or English 140. The goal is
to receive International Tutor Training Certification through the College Reading and
Learning Association (CRLA). In conjunction with the Tutoring Advisory Committee
(TAC), the Hub will focus on tutor recruitment, working with instructors to identify
students who, in addition to their strong academic skills, demonstrate cultural
competency, work well with and actively listen to peers, and have an interest in helping
others. The Hub, along with the TAC, will also provide professional development
(through flex workshops and outreach to departments and divisions) around helping
students, especially marginalized students (first generational students, veterans,
students of color) who may not understand the role tutoring plays in student success or
know how to ask for help.
Finally, the Hub would be a space for students to feel comfortable asking for help.
Beyond tutoring, we hope to host student success workshops, including targeted math,
reading, writing, and study skills workshops (could be designed in a non-credit series). In
addition, we will invite instructors to hold office hours in the Hub to help bring students in.
Staffing:
 Tutoring Coordinator (full-time position): Supervise tutors, train tutors, coordinate
with college-wide success centers and tutoring coordinators, collect and analyze
data.
 Administrative Support Staff: scheduling, time cards, hiring paperwork, run
reports for data, admin support.
 Faculty: hold office hours, tutor students
 Peer tutors: hired and trained (note: could hire tutors also working in satellite
centers to create connection)

Background:
 DVC offers tutoring in twenty-three different areas across the college (twenty at
PHC, two at SRC, and one online).
 There are no common requirements or standardized procedures for tutoring
across the college.
 There is no tutoring in the social sciences or humanities areas and there are
budget and operational constraints for any programs trying to implement a new
tutoring program.
 From a student-facing perspective, tutoring at DVC is unequal and uneven,
making it difficult to navigate this critical student support service.
Guiding Principles:
 Faculty and departments are at the core of successful tutoring centers.
 Centralized tutoring didn’t work at DVC because it was separate from, rather than
inclusive of, other tutoring programs at the college.
 Equity needs to inform our tutoring resources.
 Tutoring needs to serve C, D, and F students as effectively as it does A and B
students.
 Students need access to quality tutoring in subjects currently not represented by
current tutoring programs and not receiving tutoring resources.
 Our goals are to replicate the success in existing tutoring centers and provide the
basics for success in under-resourced areas.

Connection to Dev. Ed. Strategic Plan
In what way does your proposal address the goals and objectives of the
Developmental Ed Strategic Plan?
This proposal addresses the goals of improving success rates in degree
attainment, certificate attainment, and transfer, by proving support in courses that
are included in GE and IGETC, as well as general reading, writing, math, and
study skills that address pre-transfer-level needs to support students in their
transfer-level classes. DVC does not currently offer subject-specific tutoring in
the majority of courses in Area 4 in the IGETC, nor in Option D for the CSU GE.
In addition, the project immediately addresses strategy A.S2: Partner with the
Tutor Advisory Committee to explore opportunities to improve and expand
tutoring; explore peer tutoring from the Integrated Plan program activity list. The
HUB would expand current tutoring options while also creating better access to
our existing tutoring areas.
Finally, this proposal addresses the metrics as proposed by the state for the
SEP, specifically retention, completion, transfer, and certificate/degree
attainment.
State the category most relevant to your proposal:
 Category A: Program and curriculum planning and development
 Category B: Student assessment
 Category C: Advisement and counseling services
 Category D: Supplemental instruction and tutoring








Category E: Articulation
Category F: Instructional materials and equipment
Category G: Coordination
Category H: Research
Category I: Professional development
Other:

Ways to measure the need (program review, survey, research data, etc.)
Connection to program review (if possible): Tutoring was highlighted as a
trend in the Program Review Committee, as the committee noticed an increase in
tutoring requests over the past few years. However, there is no college-wide
tutoring program review or budget. If the project is funded, we will create an
institutional tutoring program and submit a program review.
Identified as a need by a department or college committee: TAC, Academic
Senate, PRC, Guided Pathways, Dev Ed/SE plan
Project Management
New or continuing Dev. Ed. proposal? New
Project timeline:
Spring 2019:
 Approval of HUB concept
 Funding of HUB
 Creation of design team & finalization of plans
 Write INTD Supervised Tutoring course (apportionment)
 Recruitment of tutors
Summer 2019:
 HUB tutoring space
 Recruitment of tutors
 Hire support staff
 Create promotional materials
Fall 2019:






Spring 2020:





Hire tutors
Train tutors (INTD 140 tutor training scheduled for fall 2019)
Request CRLA International Tutor Training Certification
Tutoring outreach to students (classroom visits, marketing, etc.)
FLEX week workshop
Collect data

Tutoring survey
Revise data
Tutoring outreach
FLEX workshop

Ongoing maintenance
Benchmark/progress report/periodic check in & assessment/updates
 Check-in fall and spring to update

Data and outcomes - Ways to assess measurable outcomes
 Tutoring survey (affective)
 Faculty survey
 Student success data (collect information via SARS)
 Tutoring hub usage
Budget
1. Tutors: $5,000-$25,000 per semester
a. 25 hours/week= 400 hours ($5,000)
b. 25 hours/week x 5 tutors =2,000 hours ($25,000)
2. Tutoring Coordinator: 100% reassigned time $65,680 incl. benefits
100 x 40 hours/week x 16 weeks/semester x $82.10/hour/100 = $52,544 x25%
benefits= $65,680
3. Administrative support: 50% administrative assistant: $26,662.50 including
benefits
4,266/ month =$21, 330 + $5,332.5 = 26,662.50 (including benefits)
4. Professional Development: $2,289
a.
b.
c.
d.
e.

CRLA membership: $100 (institutional membership)
CRLA certification ($250-450, depending on number of certifications)
CRLA peer tutor institute 7/14-7/17: $750
CRLA institute hotel 7/14-7/17: $489 ($163 per night)
CRLA institute travel: $500

5. Facilities/Supplies/Marketing/Furniture: $6,500-11,500
a. Dedicated space for tutoring
b. Computers (at least 2 for staff and 2-5 for students)
c. Supplies (pens, paper, office needs): $1,000
d. Furniture: tables, chairs, whiteboards, collaborative space, etc.: $5,000$10,000
e. Marketing (posters, handouts, advertising): $500
Total: $106,131.50-$131,131.50

Longevity
Extending beyond current academic year?
 Fall 2019-Spring 2020
 Goal is to institutionalize
How might this project be institutionalized in the future?
 DVC Tutoring program (program review and IUPR)
 DVC Tutoring budget (for HUB and NetTutor)
 INTD Supervised Tutoring Course will allow DVC to collect
apportionment from the state (funding source)

Developmental Education Committee Proposal:
Umoja Think Tank
Name/s: Carmen McNeil and Yvonne Canada-Clarke
Position/s at the college: Umoja Co-Coordinators (Psychololgy instructor and
Counselor)
Contact information: ycanada@dvc.edu
Description of project: Umoja Think Tank: A two-day intensive think tank where the
Umoja Co-Coordinators can explore data and pursue the questions that arise during the
school year; can diagram how the program might be improved; can revisit some earlier
plans, hopes, and assumptions; and can create a detailed proposal to bring back to the
coordination team and the Steering Committee in fall. We would use the data provided
by the District, data from our in-house student surveys, and the research and best
practices shared by the Equity Committee. Additionally, since Yvonne Canada-Clarke
will be rotating out and Eric Handy will be rotating in, this is a chance to bring the new
co-coordinator up to speed.
Connection to DE Strategic Plan
Which of the 3 goals does this project address?
#2: The college will improve the alignment of its governance, operational and planning
processes to drive institutional effectiveness.
Which objective/s in that goal does the project address?
2A. Move the college towards increased evidence-based inquiry and decision-making
about developmental education.
BSI compatibility:
Check the box below that reflects the BSI category most relevant to your proposal:
Category A: Program and curriculum planning and development
Ways to measure the need (program review, survey, research data, etc.)
The need is not based on data or surveys; it is evident to the coordinators, who are
unable to do any deep-dive into data or plans during the regular school year.
Connection to program review (if possible):
We have included this in our Umoja budget request and in Umoja Program Review,
asking to have this institutionalized.
Identified as a need by a department or college committee:
This is an Umoja request.
Project Management
New or continuing BSI proposal?
Project timeline:
Ongoing maintenance:

Continuing.
SU 19
N/A

Benchmark/progress report/periodic check in & assessment/ /updates—
Data/outcomes:
We create a Report/Action Plan at end of the two days. This is shared with the Dev Ed
Committee, along with the Umoja stakeholders.

Budget
“Certificated Other” rate for two-three people (2 current co-coordinators + one incoming
cooridnator) for two 8 hour days. To be done in July or early August. Approximately
$1900 (2 ppl)-$2850 (3 ppl).
(One caveat: There is a small chance that we will have TWO new incoming cocoordinators, in which case, we would actually want all four people to attend: The two
out-going co-coordinators and the two incoming co-coordinators. This would move the
budget to $3800.)
Longevity
Ideally, the Think Tank will take place every summer.
How might this project be institutionalized in future?
We have put in a Program Review request to have it institutionalized in the regular
Umoja budget.

Embedded Tutoring in Math Support Courses
Name/s: Lindsey Lang (on behalf of the Math Department)
Position/s at the college: Math AB705 Coordinator
Contact information: llang@dvc.edu
Description of project
As a result of AB705, the math department has created support courses for three
entry-level transfer math courses: Math 021 (Support for Plane Trigonometry),
Math 035 (Support for College Algebra), and Math 042 (Support for Elementary
Statistics with Probability). These support courses are designed to provide justin-time math remediation coupled with study skills and mindset work. Research
shows that these support courses can be very effective in assisting students to
be successful in their transfer-level math course. The following graph is from the
Public Policy Institute of California’s recent report titled “Remedial Education
Reforms at California’s Community Colleges”. The chart demonstrates that
California community colleges who were early adopters of co-requisite support
for transfer-level math courses see much higher throughput rates for students in
these support classes than in any other comparable pathway.

The DVC Math Department has been reviewing research on best practices for
these co-requisite support courses, and investigating what models are being
implemented at other colleges. West Ed, a research agency that works with
education to promote excellence and achieve equity also recently published a

report as part of their Game Changers series entitled “Integrating Student
Supports and Academics”. From reviewing prior research that has been done,
the authors conclude that “support services can increase students’ chances of
earning a credential or transferring…. However, when services are optional and
are not offered as part of students’ college experiences, many students,
especially low-income and first-generation students who tend to need the
services the most, do not access them”. Embedding support services within
academic courses and programs has been identified as a best practice by the RP
Group working with the Chancellor’s Office as far back as 2007, with the
published report “Basic Skills as a Foundation for Student success in California
Community Colleges” and the beginning of the Basic Skills Initiative. In this
report, the group identifies a best practice as follows: “A comprehensive system
of support services exists, and is characterized by a high degree of integration
among academic and student support services” (page 19). More recently, DVC’s
Educational Master Plan (EMP) lists at one of the ideal structural conditions
“targeted, comprehensive, and integrated student support services” (page 15),
using the RP group’s Six Success Factor Framework that support student
success (directed, focused, nurtured, engaged, connected, and valued) as one of
the pillars of the EMP.
With the intention of creating co-requisite math support courses that can best
assist our students to reach success, the math department propose placing a
student tutor in one hour each week of every support course offered by the math
department. The tutor would come to the support course classroom during a
fixed lab hour of the course and offer math assistance to the students in the
course in addition to the help of the math instructor. Bringing the tutor to the
students can help establish a connection to the Math Lab for these students, and
motivate them to visit the tutoring center outside of class time for additional
support. At the very least, the embedded tutor would provide these most
vulnerable students with much needed support in their classroom.
There are 17 sections of co-requisite support on the Fall 2019 schedule at the
Pleasant Hill Campus, plus 1 shadow section that will run only if the others fill.
This schedule corresponds to adding at most 18 hours of tutoring per week to the
current math tutor workload. This is roughly a 10% increase in the Math
Department’s tutoring budget, given the current level of tutoring each semester.
We anticipate that an additional 4 – 6 tutors will need to be hired and trained
each term in order to meet this need. The Math Lab Faculty Coordinator and the
Senior Lab Coordinator can accommodate this increase as part of their usual
work duties. In addition to their tutoring time, the department would like to
emphasize the importance of communication between the tutor and the
instructor. To this end, we propose paying each tutor an additional half hour
each week for communication with the instructor outside of class to discuss
curriculum and strategies for the week. The math department consulted the
United Faculty to verify that this additional coordination time goes above and
beyond the usual professional responsibilities expected in the load for the
course, and these math faculty should be paid for the additional time they spend

communicating with the embedded tutor, not to exceed 8 hours per faculty per
semester.

The math department realizes that there are some additional recruitment and
training strategies needed to get this embedded tutoring program off the ground,
and that faculty teaching these support classes will need training on specific
strategies they can use to most effectively utilize the embedded tutors. As such,
we are requesting a one-time expense in the Summer of 2019 to establish a
recruitment process, establish expectations of and design the training for the
embedded tutors, document these processes for future use, and to design and
carry out a FLEX training workshop for faculty teaching support classes. The
current Math Lab Faculty Coordinator would coordinate and do this work,
possibly with the assistance of other interested math faculty.
There are 4 sections of co-requisite support in the Fall 2019 schedule at the San
Ramon Campus, plus one possible additional course depending on enrollment.
This schedule corresponds to adding at most 5 hours of tutoring per week to the
current math tutors at the San Ramon Campus. This would be a _____%
increase in the San Ramon tutoring budget. We expect this would necessitate
the hiring of two additional math tutors. The hiring will be the responsibility of the
San Ramon Campus Math and Science lab coordinator, supported by SRC
faculty. The San Ramon Math and Science Lab coordinator will work with the
Pleasant Hill Campus Math Lab coordinator on the training of the “in class”
tutors.

Connection to Dev. Ed. Strategic Plan
This proposal is most connected to Goal 1 and Goal 3 of the Dev Ed Strategic
Plan.
Goal 1: The college will foster excellence by integrating best practices in
academic programs and student support services
Objective A. Increase the number of underprepared students who
successfully complete courses at both the developmental and the college
level.
Objective B: Create a campus culture that supports, encourages, and
provides help outside the classroom for underprepared students.
Objective D: Increase the number of underprepared students who earn
certificates and degree and transfer to four-year institutions.
Objective E: Increase equity in underprepared student success.
Objective F: Improve underprepared students’ experience navigating the
college systems
Objective G: Implement promising innovations supporting underprepared
students while maintaining best practices and institutionalizing successful
ones.

Goal 3: The college will develop and implement a human resources plan to
maximize employee expertise to support the institution’s commitment to
excellence and equity.
Objective A: Optimize human resource decisions to improve the success
of underprepared students.

State the category most relevant to your proposal:
 Category D: Supplemental instruction and tutoring
 Other: Integration of Student Services and Instruction

Project Management
This is a new Developmental Education Committee proposal, and the requested
timeline is for both Fall 2019 and Spring 2020. While there will be some need to
review the data collected to determine the effectiveness of the embedded tutors
in the support courses, the math department does anticipate a desire to continue
the project into the following academic year, with possible changes based on the
results of the first two semesters.
The short term measurable outcome of this project will be the throughput rate of
the support courses. The state has set a benchmark for this rate, and the college
can compare our throughput rate to that benchmark rate. In addition, we hope to
see an increase in the use of the Math Lab by these support course students
based on their positive experience with a peer tutor in class. The long term
outcome is increased student completion of certificated, degree, and transfer
goals.

The departments will measure the effectiveness of the embedded tutor in the
support courses in several ways.
1) SARS student contact data collection: collects date and length of each
Math Lab visit for each student.
2) Embedded support survey: designed to measure the impact of the
embedded tutor on the Six Success Factor Framework.
3) End of semester report: measures student success and retention.
4) Student focus group: to hear the student voice and ensure the
program is designed for the students.
5) Faculty survey: collects information from math and counseling faculty
participating in the program.
The Math Lab Faculty Coordinator will coordinate and oversee this project
evaluation. In order to organize, create, and implement these various measures,
we are asking for an additional 15 hours for faculty at the OAS rate.

Budget
Pleasant Hill Tutoring budget increase: 18 classes X 16 weeks X 1.5 hr/week
x $12.5 /hour = $5,400
San Ramon Campus Tutoring budget increase:
5 classes X 16 weeks X 1.5 hr/week x $12.5 /hour = $1,500
Hourly non-instructional rate for math faculty to coordinate with tutors:
$60/hour x 8 hours x 20 faculty = $9,600
Total Summer 2019 OAS time: ~ 60 hours x $60/hour = $3,600
Total project evaluation budget = 15 hours x $60/hour = $900
TOTAL: $3,600 in Summer 2019 and $17,400/semester thereafter

Embedded Counseling in Math Support Courses
Name/s: Lindsey Lang (on behalf of the Math Department), Raine Dougan (on
behalf of the Counseling Department)
Position/s at the college: Math and Counseling Faculty, AB705 Math
Coordinator (Lang), Counseling Department Math Liaison (Dougan)
Contact information: llang@dvc.edu, rdougan@dvc.edu
Description of project
As a result of AB705, the math department has created support courses for three
entry-level transfer math courses: Math 021 (Support for Plane Trigonometry),
Math 035 (Support for College Algebra), and Math 042 (Support for Elementary
Statistics with Probability). These support courses are designed to provide justin-time math remediation coupled with study skills and mindset work. Research
shows that these support courses can be very effective in assisting students to
be successful in their transfer-level math course. The following graph is from the
Public Policy Institute of California’s recent report titled “Remedial Education
Reforms at California’s Community Colleges”. The chart demonstrates that
California community colleges who were early adopters of co-requisite support
for transfer-level math courses see much higher throughput rates for students in
these support classes than in any other comparable pathway.

The DVC Math Department has been reviewing research on best practices for
these co-requisite support courses, and investigating what models are being

implemented at other colleges. West Ed, a research agency that works with
education to promote excellence and achieve equity also recently published a
report as part of their Game Changers series entitled “Integrating Student
Supports and Academics”. From reviewing prior research that has been done,
the authors conclude that “support services can increase students’ chances of
earning a credential or transferring…. However, when services are optional and
are not offered as part of students’ college experiences, many students,
especially low-income and first-generation students who tend to need the
services the most, do not access them”. Embedding support services,
specifically counseling support, within academic courses and programs has been
identified as a best practice by the RP Group working with the Chancellor’s Office
as far back as 2007, with the published report “Basic Skills as a Foundation for
Student success in California Community Colleges” and the beginning of the
Basic Skills Initiative. In this report, the group identifies a best practice as
follows: “Counseling support is substantial, accessible, and integrated with
academic courses/programs” (page 28). More recently, DVC’s Educational
Master Plan (EMP) lists at one of the ideal structural conditions “targeted,
comprehensive, and integrated student support services” (page 15), using the
RP group’s Six Success Factor Framework that support student success
(directed, focused, nurtured, engaged, connected, and valued) as one of the
pillars of the EMP.

With the intention of creating co-requisite math support courses that can best
assist our students to reach success, the math and counseling departments have
collaborated to propose placing a counselor in one hour every other week of
every support course offered by the math department. During this time, which
would correspond to a lab hour in the support course, the counselor would be
providing the following services:
1) Helpful announcements: Admissions deadlines and processes, Financial
Aid campus events and activities (Career, Employment & Transfer
activities, College Success & Brown Bag Workshops, equity speakers and
events, etc).
2) Topical presentations – timed and targeted information and/or activity,
presented in conjunction with the instructor, for anywhere from 5 – 20
minutes (see table below).
3) Individual counseling: including educational advising, transfer
planning, career counseling, personal counseling appropriate to the
setting, referrals to other campus services, bridging students to counseling
center for follow-up and more in-depth services) (40 – 55 minutes).
Presentation topics: This list of topics is intended to give counseling and math
faculty a starting point to plan their timing of information throughout the semester.

These presentations are intended to be brief (5 – 20 minutes), and the math
instructor is expected to co-present when appropriate and to follow up with
additional activities or assignments related to the topics, as needed.

Week 1
Week 3
Week 5
Week 7
Week 9
Week 11
Week 13
Week 15

Academic Mindset: Growth Mindset
Studying for Exams
Time Management
Student Services
Ed Planning and accessing counseling
Transfer 101
Career and major exploration, guided pathways and meta
majors
Work Life School Balance + Support systems

In order to maximize the effectiveness of this embedded support, the
counselor(s) would also need to spend some time outside of the classroom
following up with students, as needed, as well as to coordinate with instructors
about the tasks and goals of each week. Below is an outline of the outside of
classroom tasks and time required for the embedded counselor. There are 16
sections of participating support courses on the Pleasant Hill campus and 4
sections at SRC for Fall 2019.
1) Before semester coordination: writing a “counselor corner” for the support
course syllabi and distributing to instructors, communicating with support
course instructors to work out tentative calendar of presentation topics and
agree on logistics = 10 hours total (5 for each campus).
2) Ongoing coordination time with math instructors, mostly via email = 3.5
hours/week for Pleasant Hill sections and 1 hour/week for SRC sections.
3) Prep-time for each week’s announcements and presentation (if applicable)
= 1 hour every 2 weeks for each campus.
4) Class time for 20 sections (includes both campuses) = 20 * 8 class
meetings. (This does not include the section of Math 021 in the FYE
program and the section of 042 in the PACE program, as both programs
already have a counseling component.)
5) 1 – 1 follow-up with students of concern = 8 hours/week for Pleasant Hill
sections and 2 hours per week for SRC sections.

These hours total 40 hours per every 2 weeks (or 20 hours per week) for
Pleasant Hill sections and 5.5 hours per week for SRC sections, in addition to 5
one-time hours prior to the beginning of the semester for each campus. Given
the spread of hours in the scheduling of the 16 Pleasant Hill sections, this
proposal would require a minimum of two Pleasant Hill counselors, but could
include more. The SRC sections could be handled by one counselor. For
consistency, it’s important that the same embedded counselor would be
scheduled at the same hour every week in the support course. For support
courses in which some seats (but not all) are reserved for students in learning
communities that have a counseling component, such as Umoja, MESA, and
Puente, it would be ideal if the program’s counselor could serve as the
embedded counselor in the support course.
In addition, the math and counseling departments would like to create a
designated day shortly before FLEX week for the embedded counselors and the
support course faculty to come together and discuss the logistics and
expectations of working together, essentially have the time and space to
complete much of the before semester coordinating from item #1 above.
Lastly, math faculty will need to communicate and coordinate with the embedded
counselor between each counselor classroom visit. The math department
consulted the United Faculty to verify that this additional coordination time goes
above and beyond the usual professional responsibilities expected in the load for
the course, and these math faculty should be paid for the additional time they
spend communicating with the counseling faculty, not to exceed 4 hours per
faculty per semester.

Connection to Dev. Ed. Strategic Plan
This proposal is most connected to Goal 1 and Goal 3 of the Dev Ed Strategic
Plan.
Goal 1: The college will foster excellence by integrating best practices in
academic programs and student support services
Objective A. Increase the number of underprepared students who
successfully complete courses at both the developmental and the college
level.
Objective B: Create a campus culture that supports, encourages, and
provides help outside the classroom for underprepared students.
Objective D: Increase the number of underprepared students who earn
certificates and degree and transfer to four-year institutions.
Objective E: Increase equity in underprepared student success.
Objective F: Improve underprepared students’ experience navigating the
college systems

Objective G: Implement promising innovations supporting underprepared
students while maintaining best practices and institutionalizing successful
ones.
Goal 3: The college will develop and implement a human resources plan to
maximize employee expertise to support the institution’s commitment to
excellence and equity.
Objective A: Optimize human resource decisions to improve the success
of underprepared students.
State the category most relevant to your proposal:
 Category C: Advisement and counseling services
 Other: Integration of Student Services and Instruction
Project Management
This is a new Developmental Education Committee proposal, and the requested
timeline is for Fall 2019. While there will be some need to review the data
collected to determine the effectiveness of the embedded counselors in the
support courses, the math and counseling departments do anticipate a desire to
continue the project in the spring 2020 semester, unless major issues arise in the
fall.
The short term measurable outcome of this project will be the throughput rate of
the support courses. The state has set a benchmark for this rate, and the college
can compare our throughput rate to that benchmark rate. The long term outcome
is increased student completion of certificated, degree, and transfer goals.

The departments will measure the effectiveness of the embedded counselor in
the support courses in several ways.
6) Student contact data collection: collects type, length and referral for
each student.
7) Embedded support survey: designed to measure the impact of the
embedded counselor on the Six Success Factor Framework.
8) End of semester report: measures student success and retention.
9) Student focus group: to hear the student voice and ensure the
program is designed for the students.
10) Faculty survey: collects information from math and counseling faculty
participating in the program.
In order to organize, create, and implement these various effectiveness
measures, we are asking for an additional 15 hours for faculty at the OAS rate.
This hourly work may be subsumed by a later proposal for math department
AB705 coordination in the fall.

Budget
Hourly rate for counselors in Pleasant Hill courses: $80/hour x 320 hours =
$25,600
Hourly rate for counselors in SRC courses: $80/hour x 88 hours = $7,040
Hourly non-instructional rate for counselors and math faculty for summer
date:
$60/hour x 26 faculty x 5 hours = $7,800
Hourly non-instructional rate for math faculty to coordinate with counseling
faculty: $60/hour x 4 hours x 20 faculty = $4,800
Hourly non-instructional rate for developing effectiveness measures:
$60/hour x 15 hours = $900
Total budget = $46, 140

AB705 Math Task Force III: Hours & Release Time
Name(s): Lindsey Lang, Katrina Keating, Sam Needham on behalf of the entire DVC
Math Departement
Position(s) at the college: Current Math AB705 Coordinator (Lang), current Math
Developmental Education Coordinator (Keating) and Math Chairperson (Needham)
Description of Project:
Assembly Bill 705 (Irwin), Seymour-Campbell Student Success Act requires that a
community college maximize the probability that the student will enter and complete
transfer-level coursework in English and mathematics within a one-year timeframe while
also using specific placement tools to promote students to the highest-level course into
which they might succeed. We need to be compliant by Fall 2019.
The math department has been working since Spring 2018 to comply with AB705 by Fall
2019. In addition, the department has used this legislation as motivation to begin a
transformation of our practices and course structure. The math department has already:
 created co-requisite courses for three of our entry-level transfer courses (Math 121,
Math 135, and Math 142)
 thoughtfully considered and decided upon which developmental courses to offer in
the fall
 made sweeping changes to the existing self-paced math program to better serve
students once AB705 is in effect
 considered and decided upon how to require or recommend courses based on the
default placement rules
 participated in informing the campus community about these upcoming changes
 helped design and test the new placement tools
 compiled affective domain materials to use in our support courses
 begun communities of planning for instructors of those support courses
 planned trainings for all math faculty on a variety of topics
 continued collaboration with other departments to ensure as smooth of a transition
as possible
 developed specific plans to embed peer tutors and counseling faculty in our corequisite support classes
 begun revamping our Liberal Arts Math course to better meet the students’ needs
and interests.
 thoughtfully considered changes to our tutoring practices and facilities to provide
assistance to as many students as possible in a space that is inviting and inclusive
The fall of 2019 will bring a need to oversee the implementation of the many new things
we have put into place, as well as a continuation of the many things that we have yet to
complete. In particular, we will be continuing our collaboration with the English
department to design and implement an integrated placement system that seamlessly
places students into the appropriate courses while also providing a point of contact for

advising the student about the many things they need to know about their educational
choices. In addition, the math department has identified that Math 191 is the next
course for which we wish to create a co-requisite support course. All of this work will
coincide with the implementation of our new support courses, new Math Lab structure
and processes, new placement processes, and the many other changes that have
already been put in place. Together, this work will require continued coordination to
keep all the wheels in motion and on track. In addition, as the greater campus
community becomes more aware of the law and its implications, the math department
anticipates a continued need for participation in campus-wide discussions, meetings,
and presentations to continue to coordinate an institutional culture change in response to
the legislation.
This proposal covers the nuts and bolts response to AB705 – the tasks needed to
accomplish compliance with the law and to improve the processes of the college in
response to that law. The math department also has created a comprehensive
professional development proposal to accompany this proposal. This proposal will
include additional hourly time and coordination for all those areas related to professional
development.
The math department contributes to the college’s higher productivity with large class
maximums and a full-time teaching load of 15 hours/week. We are working at capacity,
thus we are proposing a combination of release time and hourly pay to compensate for
this extra work.
Through this proposal, we are asking for support for two areas of work:
1. Fall 2019 Department-wide Work: 80 total estimated hours of work.
2. Fall 2019 Coordination: One 50% release time for the AB705 coordinator position.
1.

Fall 2019 Department-wide work:

The math department has identified the following tasks as priorities for Fall 2019:
 Investigate the Math 191 course and its articulation in an effort to streamline the
content and SLOs; simultaneously create a support course for Math 191. (60 hours
of OAS time).
 Training for Math Leap (20 hours of OAS time)

2.

Fall 2019 Coordinator Work

The coordinator is the overall gatekeeper to the communication between hourly work
accomplished, the math department, and the college. The math department’s tasks are
highly connected to the related work with pathways, AEBG, and the Integrated plan.
Shifting the college’s math course offerings affects the balance in these other important
areas which need ongoing communication. Specifically, the coordinator will continue to:
1. Coordinate workflow so that appropriate college deadlines are met.

2. Coordinate communications between the work groups, the department, and the
college.
3. Collaborate with the English department’s AB705 coordinators.
4. Attend the college-wide AB705 meetings.
5. Participate in relevant statewide meetings.
In addition, the math department has identified the following priorities for Fall 2019 for
the math AB705 coordinator:
 Continue to work with 3SP Committee and staff to ensure that new placement
processes are effective and in accordance with both the law and the will of the math
department.
 Work with college and district staff to collect, organize, present, and analyze data
relating to student success.
 Work with DSS counselors and staff to determine strategies for support for DSS
students in transfer-level courses.
 Lead outreach to counselors. Continue established connection of collaboration
between the departments.
 Lead outreach to pathways coordinators, including CAPE.
 Continue outreach to campus community to educate and inform about the law and
the department’s changes.

Connection to Dev Ed Stategic Plan:
This proposal is most connected to Goal 1 and Goal 2 of the Dev Ed Strategic Plan.
Goal 1: The college will foster excellence by integrating best practices in academic
programs and student support services
Objective A. Increase the number of underprepared students who successfully
complete courses at both the developmental and the college level.
Objective B: Create a campus culture that supports, encourages, and provides
help outside the classroom for underprepared students.
Objective C: Maximize the effectiveness of the assessment and placement
processes to better serve underprepared students.
Objective D: Increase the number of underprepared students who earn
certificates and degree and transfer to four-year institutions.
Objective E: Increase equity in underprepared student success.
Objective F: Improve underprepared students’ experience navigating the college
systems
Objective G: Implement promising innovations supporting underprepared
students while maintaining best practices and institutionalizing successful ones.
Goal 2: The college will improve the alignment of its governance, operational and
planning processes to drive institutional effectiveness
Objective A: Move the college towards increased evidence-based inquiry and
decision-making about developmental education.
Objective B: Evaluate and adapt decision-making processes about
developmental education to be increasingly transparent, collaborative, and
efficient.

State the category most relevant to your proposal
 Category A: Program and curriculum planning and development
 Category B: Student assessment
 Category C: Advisement and counseling services
 Category D: Supplemental instruction and tutoring
 Category G: Coordination
 Category H: Research

Measuring the need:
The college is required to be compliant with the law in fall 2019. It is identified as a need
by all college governing bodies.

Project Management:
This is a continuing proposal, following up on two previous versions submitted for
Summer and Fall of 2018 and Spring 2019.
Project timeline: This proposal covers Fall 2019 and may be considered Phase 3 of at
least 3 phases. The math department anticipates some of the work in this proposal will
lead to a Phase 4 proposal to cover the Spring 2020.

Maintenance:
Benchmarks/progress report/updates: All work the department intends to do is
described on pages 3 through 4 for which the coordinator will be able to report on to the
Dev Ed Committee at the end of fall 2019.
The Math AB705 Coordinator will be calling bi-weekly meetings for every other Weds
from 3:30 – 4:50pm of the following leaders: AB705 Coordinator, Developmental
Education Math Coordinator, any Professional Development Coordinators, AEBG
Coordinator, Math Department Chair, and Math Dean. These meetings will be to inform
each other of updates on projects, share resources, and maintain continuity of projects
and workflow.
Data and outcomes: The outcome of this project will be…
 A revised course outline for Math 191 and a course outline for a new co-requisite
support course for Math 191.
 Continue to develop pathways that include clear math placement to completion.
 Continue to create a uniform method of advisement, counseling, and placement in
math courses.
Measurable Outcomes:
 Increased student completion of certificated, degree, or transfer goal.

Budget: Phase III for fall 2019:
Hourly non-instructional rate: $ 60/hour (estimate for OAS rate)

80 hours x $ 60/hour = $ 4,800
50% Reassigned time for the coordinator
50% of $ 90,000 = $ 45,000 + associated payroll costs
Total budget: $ 4,800 + $ 45,000 = $ 49,000

Dev Ed Proposal
Name/s: Alan Haslam; Dorian Eidhin, Megan Hansen, James Wilson; Ian Thomas-Bignami
Positions at the college: English Department Chair; English AB-705 Co-coordinators; Co-chair,
English Dev Ed and Comp Committees
Contact information: Alan Haslam: x22404 or ahaslam@dvc.edu; Dorian Eidhin: x22621 or
deidhin@dvc.edu; Megan Hansen: x78491 or mhansen@dvc.edu; James Wilson: x22447 or
jawilson@dvc.edu; Ian Thomas-Bignami: x22418 or ithomasbignami@dvc.edu
Description of project:
We’re requesting funding for seventy-five-percent (.75 load) release time to continue coordination of
the English department’s AB-705 related activities for both English and ESL, to be split among three
co-coordinators.
The passage of AB 705, an “update” to the Student-Success Act of 2012, has required DVC to place
as many students as possible directly into transfer-level English and to get students through transferlevel English within one year. The timeline for ESL students is different; but the principles are
basically the same. English has already undertaken the majority of the “big picture” work to comply
with AB-705 by Fall 2019: English has contributed input to a new college-wide online placement
tools; new “just in time” remediation curriculum has been designed and submitted for articulation,
and will be offered in Fall 2019; a professional development workshop series took place focused on
teaching and supporting student in a post-AB-705 world, including teaching in new co-requisite
support courses; the English schedule has been vastly adjusted—requiring many more and more
complex changes than we could have ever anticipated; traditional developmental education and basic
skills courses have been all but eliminated (English remains committed to offering some of these and
to helping place student in them who need them to serve all of our students, not just transfer-bound
ones); one of several Guided Self-Placement (GSP) tools has been developed to help place students
who either don’t qualify for multiple measures placement or who need or want more specific
placement recommendations in the more complicated ESL track.
Ongoing AB-705 needs beyond all of this include a department-wide shift in AB-705 focus toward
the classroom, including:







Assessing the efficacy of the first round of AB-705 adjustments, and readjusting, including:
o analyzing and reporting on Fall 2019 and Spring 2019 student success data, locally
and with support from district research;
o keeping abreast of what other colleges are doing to address AB-705; and
o staying informed of statewide guidance on AB-705 initiatives.
Developing the ESL AB-705 pathway, including—centrally—developing Guided Self
Placement for English language learners.
Developing pathways (e.g., placement, community connections, curricular options) for
students for whom transfer is not a (primary) goal, e.g.:
o certificate-seeking students;
o adults who want to change career paths;
o current professionals who wish to acquire job training or additional skills; and
o lifelong learners.
Developing and offering a continued professional development series on teaching English122 and English-122+English-120 in the new placement landscape, focused on:
o reading and writing curriculum and pedagogy in -122 and -122+-120, but also
concerns such as:
o attending to students’ affective domain

shifting ideas of student capacity;
integrating student support into the classroom, such as peer tutors, supplemental
instructors, instructional assistants, etc.; connections across campus (e.g., student
services, tutoring across the disciplines); etc.
Developing and offering an ESL track professional development series, focused on both the
pre-transfer and -transfer level, with similar concerns as the English track above;
Researching and potentially helping to develop new English- and ESL-specific student
support programs, e.g. (as mentioned above):
o peer tutoring;
o supplemental instruction (SIs);
o instructional assistants (IAs);
o new support courses (e.g., bridge courses; late-start short-terms courses; etc.).
o
o




As mentioned above and in the previous proposal, once the major logistics of this shift are
handled—again, the broadest strokes are—the most important thing to attend to is the classroom.
These changes continue to require an enormous professional development component. In fall, 2019,
we held eight professional-development workshops, including a retreat for counselors and staff from
student services. At the beginning of spring semester, we held a faculty intensive, and we are
planning a second one for early summer. We are also in the process of developing a pilot
“community of practice.” Next year, ongoing professional development will continue to help English
and ESL faculty understand the new landscape of English and ESL pathways and pedagogy and
work effectively in this new environment.
These ongoing AB-705-related projects continue to require a significant amount of coordination and
time. Seventy-five percent release time will allow us to coordinate efforts related to:
1. Data collection—in coordination with the school and district
2. Developing the ESL AB-705 pathway, including curriculum design/redesign as necessary, and
design and validation of the ESL Guided Self-Placement tool (GSP)
3. Developing and maintaining professional development for all faculty
5. Researching and developing and/or expanding new English- and ESL-specific student support
measures
Connection to Dev. Ed. Strategic Plan
Our release-time proposal meets a number of goals listed in the Dev Ed Strategic plan. By working
to develop teachers toward implementing curriculum and integrating student support interventions
that increase the likelihood students will complete transfer-level requirements with encouragement
and support within the AB-705 placement landscape, all parts of this proposal are designed to meet
the Dev Ed Strategic Plan’s first goal: The college will foster excellence by integrating best practices
in academic programs and student support services.
Continued AB-705 co-coordinator release time will ensure that our efforts keep being well-organized,
thoughtful, sustained and reflective, which helps make us effective at meeting the following sub goals
as well:
A. Increase the number of underprepared students who successfully complete courses at both the
developmental and college level
B. Create a campus culture that supports, encourages, and provides help outside the classroom for
underprepared students.
D. Increase the number of underprepared students who earn certificates and degrees and transfer to
four-year institutions.
E. Increase equity in underprepared student success.

In addition to the core aim of helping to increase student success, also central to this proposal is the
goal 3B: Offer a professional development program that supports best practices and that develops
the skills, knowledge, and abilities of our employees in terms of working with underprepared
students.
State the category most relevant to your proposal:
 Category A: Program and curriculum planning and development
 Category B: Student assessment
 Category C: Advisement and counseling services
 Category D: Supplemental instruction and tutoring
 Category E: Articulation
 Category F: Instructional materials and equipment
 Category G: Coordination
 Category H: Research
 Category I: Professional development
 Other:
Our project best fits with Categories A, G and I.
Ways to measure the need (program review, survey, research data, etc.)
We hope the need for the various elements of the ongoing work is well-captured in the narrative
above. Nearly every student on campus, no matter their goal, moves through English courses, and
we offer 180-200 sections depending on whether it is fall or spring. ESL is a robust program which
grows each year, offering 40-50 sections per semester, and serving an extremely diverse segment of
DVC’s population with various reading, writing, speaking, and listening language-learning goals and
needs.
Connection to program review (if possible):
In our program review, we’ve focused on ways the English department supports the college’s efforts
to improve student success and equity, including our work to meet the requirements of AB 705.
having 75% release time will allow us to satisfy the bill’s requirements while continuing the work we
are already doing. Our program review identifies the need for continual support of our programs:
 Section I B 1.2 and B 1.5 of IUPR: English department identifies the goal of supporting
students in gaining basic skills and completing basic skills courses as well as the goal of
targeted interventions in response to AB 705.
 Section I E 6 of IUPR: English department requests funding for professional development
and a departmental retreat in response to curricular changes from AB 705 and MMAP.
 Section I E 10 of IUPR: English department requests reassigned time to address changes in
connection with AB 705.
 Section III B1: The course success rate of the English department is stable at 75%. In order
to address the changes required by AB 705 while keeping our success rate strong, we need
faculty dedicated to coordinating the related projects.

Identified as a need by a department or college committee:
In English, we take pride in our members’ level of involvement in college-wide projects to
increase students’ success. Moreover, English faculty play a significant role in leading College
Success Workshops, meeting the needs of food-insecure students, coordinating and
contributing to learning communities such as FYE, Umoja, and Puente, coordinating
veterans’ services, facilitating tutoring and tutor training, working on the Guided Pathways
initiative, piloting new assessment requirements, and more. Moreover, we do much of this

work with a relatively small number of full-time faculty. Officially, we have about 28 fulltime faculty in English; however, about, in any given semester, about a third of these are out
on sabbatical or study abroad or working in a reduced capacity.
Project Management
New or continuing BSI proposal? This is a continuing proposal.
Project timeline: We’d like to have 75% release time continuing in Fall 2019 and for Spring 2020.
We will split this 75% position between three AB-705 point people, two for English and one for
ESL. At this point, the plan is for at least one of the new AB-705 coordinators to continue from the
last funded proposal cycle for continuity.
Ongoing maintenance
The coordinators will reflect on and shift the processes and newly created programs, as needed.
Data and Outcomes
Outcomes
1. Student Support
 Coordinators will look at support mechanisms
for new courses, including SI leaders,
embedded tutoring, and more).
2. Pathways Development
Coordinators will develop pathways for students for
whom transfer is not a primary goal.

3. Professional Development
 Coordinators will develop communities of
practice focused on pedagogy in the new AB
705 landscape;
 Coordinators will develop additional
professional-development workshops, as
needed/requested by English and ESL faculty;
 Coordinators will work with RWAC
coordinator to bring best practices in reading
and writing instruction to faculty in English
and other departments.
4. Funding
 Coordinators will secure funding for coursedesign activities for both English and ESL
classes and professional-development efforts
for both English and ESL faculty;

Measurement
1.1.
Communities of Practice .
2. Funding
2.1.
Ongoing funding/new
sources of funding will be
pursued during the
2019/2020 AY, as necessary,
and depending on funding
timelines and requirements.

3. Communication
3.1.
Regular reports will be made
to the English Division
Council, the English
Department, and various
college-wide committees, as
necessary.

4. Funding
4.1.
Requests will be submitted
to the various funding
entities, e.g., SEAP, etc.



Coordinators will secure funding for in-class
support for students in transfer-level classes
(e.g. SI leaders, embedded tutors, and more);

5. Communication
 Coordinators will continue to
communicate and work closely with:
o The AB 705 Workgroup;
o The English Department—
throughout the AB 705
implementation process;
o The Scheduling and
Curriculum committees to
address the logistics of the
new courses, including
classroom space, load, class
linkages, and more;
o Admissions and
Assessment (3SP) to address
the logistics of placing
students into the correct
course, at or near the start of
their matriculation.
o The CEAP committee on the
implementation of AB 705;
o Other DVC departments
regarding the impact of AB
705 on student preparedness
in “English
122 “Required” or
“Recommended” courses;
o The VPI and instruction
office on the implementation
of AB 705.


5. Communication
5.1.
Materials will be updated as
needed.

Coordinators will also engage with other
colleges outside the district, to understand
the successes and roadblocks they’ve had
with the plans they’ve implemented.

6. Research
o Coordinators will coordinate with DVC and
district researchers to collect and assess data to
measure the effectiveness of new courses;
7. Other
o Coordinators will:
 Troubleshoot;
 Coordinate the systematic updating of all print
and online informational materials (e.g. flyers,
posters, websites) related to English and ESL
course offerings, sequences, requirements, etc.,

6. Research
6.1.
Requests will be submitted
to both campus units as
necessary, as well as to
district.



throughout the AB 705 implementation
process;
Coordinate other efforts related to
implementing Ab-705-related requirements
and improvements beyond Fall 2019.

Budget
Categories
Release time
This calculation is an estimate, modified from one used previously for an 18-week semester; among
other things, the rate of pay may have changed. The hours in the estimate were increased from
15/week to 18/week, to accommodate the shorter semester.
75 (% release time) x 18 hours/week x 16 weeks/semester x $82.68/hour/100 = $17, 858
This does not include any extras (e.g. benefits, workman’s comp).
Longevity
This seems like a continuing year-long project to help our department not only serve and support its
own students better, but to help the college do the same. There will no doubt be enough work for
these coordinators to be a necessity in AY 2019-2020.
How might this project be institutionalized in the future?
The changes necessitated by AB-705 have initiated a culture shift at DVC and across the CA
community college system. Once things at DVC and in English like placement—including the very
large GSP project for ESL, the English and ESL course offerings and schedule, and different forms
of student support become finalized, stable, and part of a new institutional culture, the need for
“high touch” coordinators like these in English and math should diminish and work can carry on as
the “new normal.”

Dev Ed Proposal Template
Name/s: Lindsay Kong, Alicia Brizzi, Godfrey Ramos
Position/s at the college: Director of EOPS/CARE, EOPS/CARE Counselor, Sociology
professor
Contact information: Lindsay Kong (lkong@dvc.edu; x22127)
Description of project: EOPS Summer Institute INTD-120C Course
The EOPS Summer Institute is instrumental for supporting the DVC Master Plan and its
goal of increasing equitable student success outcomes. As a summer bridge program
targeting potential EOPS students, the program has served a majority low-income, firstgeneration, developmental level student population for over twenty years. In order to
assist the student populations that are served by the program, EOPS has created an
experimental 3 week, intensive, interdisciplinary course (INTD-120C), that will introduce
students to the college culture and help prepare them for the rigors of college level work.
The interdisciplinary nature of the course will allow for flexibility in addressing the diverse
social experiences of the students, while giving them the opportunity to see the
relevance of college in their lives, and applicability of skills across multiple disciplines. By
integrating social science and social justice content, with writing, and a student success
counseling component, this course will help students develop reading, critical thinking
and writing skills that will better prepare them for their first year of college.
For Summer 2019, INTD 120C will be coordinated and team taught as an innovative
collaboration between the sociology department, the counseling department, and EOPS.
Both Sociology and Counseling faculty have developed a common theme and will teach
(and possibly co-teach) their respective areas through the lens of that theme. This
summer, we will address the theme of ‘socialization.’ Over a three-week period, students
will understand foundational concepts and ideas about how socialization occurs, and will
also explore that idea as it relates to their own socialization as college students. In
addition, we have an experiential learning component of the program, where students
will take concepts and ideas discussed in the classroom and see the application of those
ideas in real-world, community-based settings. This course is designed to introduce
concepts and ideas grounded in sociology while at the same time help students explore
their own interests, discuss social issues impacting their lives, and understand how
these ideas can influence future career and major choice.
Connection to Dev. Ed. Strategic Plan
In what way does your proposal address the goals and objectives of the
Developmental Ed Strategic Plan?
Read through Non-allowable Expenses to make sure your project can be funded by BSI
 Gifts
 Stipends for students
 Political contributions
 Courses
 Supplanting

State the category most relevant to your proposal:
 Category A: Program and curriculum planning and development
 Category G: Coordination
 Other: Transportation
Ways to measure the need (program review, survey, research data, etc.)
Connection to program review (if possible): The revamp of the EOPS Summer
Institute program and curriculum was documented in the 2018-19 EOPS Program
Review as a priority activity for this year.
Identified as a need by a department or college committee:
Project Management
New or continuing Dev. Ed. Proposal? NEW
Project timeline:
 May-July 2019: Program planning and development
 July-August 2019: Implementation and offering of INTD-120C/EOPS Summer
Institute
 Fall 2019: Debrief and analysis of program outcomes
Ongoing maintenance
Benchmark/progress report/periodic check in & assessment/ /updates
Following this initial offering of INTD-120C during Summer 2019, the Summer Institute
Program Coordinator, EOPS Program Manager, and Summer Institute faculty will meet
to assess program outcomes and determine what worked and what may need
improvement.
Data and outcomes - Ways to assess measurable outcomes
 Student surveys
 Course outcomes
 Faculty and coordinator feedback and discussion
Budget
As a new experimental course being team taught for the first time, in order to execute
this course collaboratively and with intentionality, it is important to dedicate time to meet
as an instructional and coordination team to plan activities and events. In addition,
faculty will need time during Summer Institute to discuss the progress of our students
and modify class activities as necessary in order to support the growth and success of
students, as well as time devoted to discussing student needs and concerns throughout
the duration of the Summer Institute program.
This proposal requests the following for faculty OAS hours dedicated to planning and
continual evaluation and improvement of the course:



Pre-Summer Institute planning: 12 hours / instructor x 2 instructors = 24 hours
total
During-Summer Institute planning and coordination time: 2 hours/week x 3 weeks
x 2 instructors = 12 hours total

In addition, we are requesting funds to cover the transportation of students for the two
planned experiential field trips during the program.
Charter bus: $1200 x 2 trips = $2400 total
Categories
Longevity
Extending beyond current academic year?
How might this project be institutionalized in the future?
The EOPS Summer Institute is an established program at the college having been
taught as a learning community of 2-3 courses over the last 20 years. The course load
for the Summer Institute has historically been set aside by the departments in which
courses have been traditionally taught (English, math, counseling). Representatives from
each of these three years plus Sociology were instrumental in the creation of this course
and have expressed support for this course serving as a model for future department
collaborations. The potential for building this program out to include other disciplines
(i.e., Math, English, etc.) is exciting. We are hoping that our approach of using a
common theme to bridge together multiple disciplines is a model that can be used during
the academic year, and is even an approach that can be utilized within a Guided
Pathways model.
This proposed course is experimental – this will be the first time that the EOPS Summer
Institute program has utilized INTD-120C as the basis for its learning community model.
In its first year, we anticipate the planning needs to be significant. However, as the
program continues to teach this course, we anticipate the number of hours required for
planning to decrease.

